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1. Executive summary

The WP2 of the EKT project aimed at describing heseliwol placement (ISP) is organised
and developed in the initial teacher training in the countries participating in the EKT project (Austria,
England Ireland, Portugal and Spain). In order to achieieegbal, two main procedures were
developed: the characterization of national ISP systems, based on the analysis of institutional
documentation (legislation, tools, guides, regulations, protocols, reports...) identified and described
by the EKT teams in ela country; the identification of the perspectives and conceptions of tutors
or supervisors involved in ISP, working either Higher Education institutions (HEI) where Initial
Teacher Education (ITE) is developed or at the schools where ISP takes plabés Eake, a
questionnaire was designed and applied to a sample of 347 tutors from the different countries

involved in the project

The analysis pf the different ITE systems enabled the identification of many common
features. In fact, all the countries havdTE systems that involve the HEI and
nursery/primary/secondary schools where ISP takes place. In most situations, ITE involves
consecutive programmes (at graduation and postduation levels). And despite some variation on
the length of these consecutiyrogrammes (6 + 3/4 semesters or 8 + 2/3 semesters), the extension
of the whole ITE process is less variable, the same happening with the global number of ECTS units
involved in any ITE process regardless the country. In some countries (e.g. Spaiojcamndiicg,
mai nly but not exclusively, nursery and primary
graduation level. It is also worth mentioning the case of England, where two different teacher
training paths can be found: HEI routes and Schemlpostgraduate (consecutive) routes that
involve different kinds of programmes: Schaehtred initial teacher training (SCITT) programmes
(no salaried); School Direct Training programmes-gadaried); School Direct Training programmes
(salaried); Teeh First (salaried); Postgraduate Teaching; Apprenticeship (PGTA) (salaried). No
matter the country, ITE processes imply-sthool placement. The characteristics of these
placements may vary according not only to the features of each national educatystaisbut
also to the respective ITE programmes and the school level training refers to. In general ISP is
developed under agreements established between HEI where ITE programmes are developed and

schools where ISP takes place and involves both HEI tesaahdrschool teachers astors. The



selection of these school tutors varies from country to country as well as the role they play and their
participation in the students” evaluation. There also seems to be some variation regarding the tasks,
the number ofhours involved and the kind of materials students have to produce and deliver as a
result of their practices during ISP. Despite this variation, it is possible to recognize that there is, in
most cases, a concern with the promotion of a reflection onphectice by the use of adequate
practices and instruments, such as the construction of portfolios that make possible a critical

attitude towards the teaching activities developed.

The questionnaire enabled the identification of academic and school tyterspectives
and conceptions about ISP and focused on different aspects involved in the process, such as: the
relevance of different internship activities and the degree of collaboration between academic and
school tutors in their development; the respobsity for the definition of the curricular framework
of ISP; the aspects included in ISP guides; the relation between the student teacher and the tutors
and the kind of activities they are involved in during the whole ISP process; the structure of student
teachers' final report or dissertation; the aspects focused on tutors' observation and supervision
during ISP; the structure and content of the Portfolio e§@ool placement teaching practice. The
design of the questionnaire took into account the coaxity of the ISP process, and the multiplicity
of aspects involved, by offering the respondents rather long lists of the items they should express
their position about. As far as the relevance of the activities involved in ISP, all the items were valued
above 3,10 in a scale that varied from 1 (nothing) to 5 (very much), regardless of the group (country),
what may be seen as the recognition of the diversity and complexity of ISP. Despite the existing
significant statistical differences, it is possible ty Hzat there are some items, whose relevance is
recognized (generally rated above 4), namely those related to the definition of standards and
procedures and those concerning classroom observation, feedback, sttebaiter evaluation,
and collaborative wdt involving students and tutors. Collaboration betwessademic and school
tutors throughout the ISP process and regarding the different activities involved is highly valued
although the comparison of data regarding the degree of real cooperation andatiaeregarding
the degree of cooperation that should exist suggests the necessity of its enhancement. Regardless
of the country, the definition of the curricular framework of ISP depends mainly on the HEI, either
the HEI coordinator or their tutors. 4schml placement guides tend to include several items but
tutors responding to the questionnaire highlight those related to the definition of the different roles

involved and to the teaching practices and their assessment. The planning of activities integrated



into the school activity emerges as the most important aspect of the relationship between the
student teacher and the tutors. Before the placement, activities concerning class teaching planning
and the selection of materials and other resources seem tthbenost frequent activities involving
tutors, either from HEI or schools, and student teachers. During tsehnol placement, the most
frequent activities involving tutors and student teachers concern not only teaching planning and
materials selectiodo ut al so teaching activities; pupil s’ as
activity that involves school tutors and student teachers. Activities developed after the placement
are valued in the questionnaire; the most highlighted regard pupils'sassent and the production

of students” progress reports. The model for the student teacher's final report or dissertation
include not only the monitoring procedures during its preparation and presentation, but also writing
rules and procedures, as wellgsidelines and rules for the use of data collected by the trainee, the
extent/length of the report and formatting standards and references. The structure and content of

this report dissertation are defined at the HEI level.



2. Method

The WP2 of the EKTgject aimed at describing how-sthool placemenlSP)s organized
and developed in the initial teacher training in the countries participating in the EKT rdjesttia
(AT) EnglandEN),Ireland(IE) PortugaPT)and Spair{SH].

Following thestrategy and calendar previously designed by the project team (Annaxdl)
main procedures were developead order to achieve the goals of the WRRe characterization of
nationallSP systems, based on the analysiasiftutional documentationlégishtion,tools, guides,
regulations, protocols, reports..ijlentified and described by the EKT teams in each country; the
identification ofthe perspectives and conceptions of tutors or supervisors involvé8Riworking
either Higher Education institutizs (HEI)where Initial Teacher Education (ITE) is developedt

the schools where ISP takes place.

In order to analysethe characteristics and methodological proposals forsdmool
placements that are being developed in initial teacher education @idEjlescrile the temporary
and structural conditions in which-school placements are developed in the five countr#€E, EN,

IE, PT, §Pa datacollection formand guide fordocument analysisvas constructedAnnex 2) Its
constructionimplied a previos identification of the relevant aspects that had to be considered in
the analysis. The form had different sections, each one includicgrtain number of questions,
regardingdifferent aspects, such amitial Teacher Education (Bachelor and Mastenyicula and

the importance ofin-School Placemenh their context;programs and teaching materials ort In
School Placementonsidering different educational levetlse organization on-School Placement
training activites developed and people involved placements (tutor profile and selection,
requirements of schools, recognition of tutors, duration, participation of the educational
administration, regulatory agreements, . All the partners participated in data collection, in regard
to their respectivenational contexts, considering not only the national legislation and institutional
documents but also their involvement in ISP activities in their own institutions. All this information
was then analysed, enabling the comparison between the countrie$viedwith the identification

of what issimilar and what is different.



For the sake of identifying the perspectives and conceptions of tutors involved in ISP, a
questionnaire was designed and applied to a sampl84af tutorsfrom the different countries

involved in the project (Annex 3).

This questionnaire focused on different aspects of ISP, such as: the relevance of different
internship activities and the degree of collaboratibetweenacademic and school tutoris their
development the responsibilityfor the definition of the curricular framework of ISBPe aspects
included in ISP guides; thielation between the student tedr and the tutors and the kind of
activities they are involved in during the whole ISP proasssstructure of student teachs’ final
report or dissertationthe aspects o c us e d abservdtiantama rsupérvisioduring ISP; the
structure and contenbf the Portfolio of irschool placement teaching practid@ata were analysed
following quantitative statistical proceduren order to identify main tendenes and significant

differences between groups in paii®Gne-Way Anova an@onferroni multicomparison test

The researchdesign and procedures were authorizdyy the USC Research Ethical

Committee (Novembe2020).(Annex 4)



A) Characterization of ITE ischool placements: curricula of the official ITE degrees,
programs and teaching materials on -sthool placements, organization of dschool

placements

The analysis of the initial teacher training routeshe five countries involved in the project
(Austria, England, Ireland, Portugal and Spain) reveals several common aspects as well as the natural
specificities concerning each national context. Each country has its own regulations and procedures
definedin official documents, which not only state the length and the correspondent ECTS units of
their pre-service teacher training programmes and their inclusion in the set of degrees awarded by
their Higher Education Institutions (HEI), but also other aspsats) as irschool placement periods
throughout the training process, institutions and people involved, requirements for accessing the

training programmes or acquiring the professional teaching status.
Characterization of ITE ischool placements if\ustria

In Austria, teachers in the prgrimary education field are prepared in teacher training
colleges for early childhood education. These areywar colleges for higher vocational education.
In addition to preprimary educational training contengieneral educational content is also taught
throughout the entire training course. Specialisation in the area ofa#ag pedagogy is possible
during the training. The qualification includesdeapth practical training in various early childhood

educationalinstitutions.

The qualification for teaching at primary, general secondary and vocational secondary levels
implies the attendance of a graduation and a master programme. Primary school teacher training is
provided by university colleges of teacher edusatisecondary education teacher training takes

place within a joint programme involving a university and a university college of teacher education.

The admi ssion requirement to a Bachelor’'s

general universityentrance examination (school leaving certificate, vocational school leaving



certificate or university entrance examination) as well as necessary auxiliary examinations for the

socal l ed Studienberechtigungspriuafung.

ITE programmes (eigisemester bachelors pr ogr ammes wi th -40 ECTS
threesemester master’'s programmes with at | east 60/
core’” (scope: at | east 60 ECTS) which guarant e
fundamentals. In adtlon, the practical aspects of the teaching position are covered here in the
form of practical teaching experience (includingservice courses). After this, according to the
different branches of study, there are special focuses or specialisationsllReacher training
programmes, a onsemester introductory and orientation period (Studieneingangsd
Orientierungsphase or StEOP) is required. New teachers are accompanied by a mentor in their first
year of service (ongear induction year). Programrador the primary level comprise the following
areas: general educational fundamentals; primary level pedagogy and primary level didactics;
practical teaching experience. Study programmes for secondary level comprise: general educational
fundamentals; sulgct-specific academic theory and subjesgecific didactics; practical teaching

experience.

The school internship consists of: lessons (private lessons/team teaching) / observation in
class; a didactic reflection/practice day at the school with the merd@actic reflections at the
teacher training college with the practitetor according to the schedule/appointment; completion
of written assignments: preparation of lessons, other written tasks (reflections, observation orders,
etc.). Certified practicaleachers and mentors provide supervision for students in pedagogical

practical studies.

School internship takes place at a school in a class with a mentor at certain times,
determined by the HEI. The assignment is made by the préactioe (lecturer/teacher at the HEI),

who is also the contact for questions about the Pedagodicattical Studies.

The practicetutor is the head of the school internship course. He/she determines the
content, the type of tasks, scope and assessment. All written tasks ateragmted in a portfolio.
The selected form, platform (Mahara, etc, ...) has to be agreed upon with the praatore the

schedule for submitting the portfolio is communicated by the pradtiter at the beginning of the



semester. Usually, teacher traieg have to hand in a report which is graded/feedbacked by a

mentor. @
Characterization of ITE +achool placements in England

In England, two different teacher training paths can be found: HEI routes and $ethool
postgraduate (consecutive) routes. In the HEI routes, there are two different methods. One of them
is a HEled undergraduate concurrent programme, led by a highercation institution (HEI) which
is the accredited provider, selects applicants and teaches the programme (primary and secondary
programmes exist, but the great majority of programmes are for primary teaching). There are 3 and
4-year programmes with classrooexperience of 24 or 32 weeks, respectively. These programmes
lead to professional accreditation (QTS) and academic qualification (a bachelor's degree such as the
BEd). The other one is the Postgraduate method (PGCE/PRGCE), invohath ddBsecutive
programmes. The HEI, as the accredited provider, selects applicants and teachgeaa 1
programme, with classroom experience of 24 weeks. There are Primary and Secondary teacher
training programmes, leading to a professional accreditation (QTS) and aanaicaglualification

(Postgraduate Certificate in Education / Professional Graduate Certificate in Education (PGCE)).

The Schoeled postgraduate (consecutive) route involves different kinds of programmes:
Schoolcentred initial teacher training (SCITT) pegmes (no salaried); School Direct Training
programmes (nossalaried); School Direct Training programmes (salaried); Teach First (salaried);

Postgraduate Teaching; Apprenticeship (PGTA) (salaried).

A PGCE programme implies 2 ISP distinct blocks (1 (al®)acorresponding to 24 weeks
and 30 and 40 credits. Block la is an induction phase where student teachers have 5 weeks
(unassessed to induct themselves) then 1b is the assessed second phase (same school) of 6 weeks.

Placement 2 is 13 weeks long (spltEaster) and is assessed.

In a Bed programme, in Year 1, there are 3we2k blocks in pairs (1 per term roughly); in
Year 2, there is-tveek induction (hopefully volunteering established), thernaegék block and, in
year 2, a 1@veek block separatedybChristmas (total: 24 weeks). A core content framework
introduced by OfSTED (Office for Standards in Education) is a suggested content for all ITE providers

to follow. School tutors and University tutors work to support students to fulfill the tasks sod a



compile their evidence to meet the standardshis is a holistic practice and not just judged on the

teaching in the classroom.

Students should be inducted into their placements similar to new members of-stadie
will be a professional tutor (wdcould be different from their classroom teacher) who will ensure
the student has an adequate timetable (to be compliant) and meets all safeguarding within the

school. Student teachers should be treated like qualified members of staff in terms of danties a
roles-@ () @) ) (6) (7) (8) (9) (10)

Characterization of ITE +achool placements in Ireland

In Ireland, initial teacher training of primary and p@stmary teachers involves concurrent
(undergraduate) and consecutive (postgraduate) programm#w former refers to an
Undergraduate Teacher Degree (4 years); the latter implies the attendance at a 3/4 year
undergraduate programme followed by ay2ar postgraduate programme, the Professional Master
in Education (PME). Afterwards, teachers enter itaagrated professional induction framework
for newly qualified teachers" (Droichead) [ ..] de.
the importance of induction for new teachers as they are formally welcomed into the most
important professio in society. It is grounded in the belief that those best placed to conduct this
formal welcome are their experienced colleagues who have relevant addpith knowledge of
teaching and I earning in theirtr r e eferdteatherv e s choo

education/droichead/).

During his/her ITE process, a studésdicher is supposed to spend 20 weeks in schools over
the course of any of the programmes referred to above. The second half of the programme must
include one 16wveek block. Students are required to agree with theasthin advance of the 10
week ISP placement, a plan of work for the schHmded activity block. The schdadsed activity
block plan should be structured around the four key themes identified in Droichead, namely:
Professional Communication and Convémas, School Administration, Developing my Initiative
and Contribution to my School Community. Students are expected to actively engage with these
projects/ activities for the full two weeks of the schdzdsed activity block. Students are expected
to plan for an additional SET (Special Education Teaching) block in consultation with the class teacher

(s). Both the SET and SchBaked Activity blocks areassessed through the Professional Portfolio



and the PosPlacement Interview. Students may havesitfiom a School Placement Tutor during
the Schocbased Activity block and/or SET block. These visits are formative in nature and involve

the observation and/or dialogue with the student and/or school personnel.

The Teaching Council's Guidelines on 8ctRtacement provide a structure for the school
placement blocks and are aimed at promoting collaboration and balance of responsibility between
teacher education programme providers and schools. They contain useful information about the
duration, structue and timing of the placement, the settings and activities which are appropriate

and the roles of all the key stakeholders.

Students must complete a vetting agreement with the national police force before they can
go out to a school. They must also complth the Code of Behaviour requirements. Every school
placement experience must be passed by achieving a grade of at least 40% in both the areas of
Teaching & Learning and Planning & Preparation. The main teaching model is to support teaching
and learning, and planning and preparation. This all happens during the Professional Studies module

in the PME and BEd programmes, which is included in each course on an annual basis.

The student teacher is very much a guest at the placement school. Initial tetaaiméng
is facilitated by the school but has nothing to do with the school or its management. Expectations
for professional engagement are made clear to all students. Students may have a visit from a School
Placement Tutor during the Schdmhsed Actiity block and/or SET block. These visits are formative

in nature and may involve observation and/or dialogue with the student and/or school perséhnel.

(12) (13)

Characterization of ITE +achool placements in Portugal

Teacher training in Portugal takedace at public or private polytechnic institutes and
universities (nursery and primary school teachers) or exclusively at universities (secondary school).
It involves the attendance of a graduation (6 semesters) and a master programme (3 semesters, in
the case of nursery school and primary school teachers, 4 semesters, in the other cases). The
structure of these programmes is defined by the government in what concerns the different areas
involved and the correspondent ECTS units. Trainers are teachies polytechnic institutes and
universities, most of them holding a PhD degree. At schools and nursery schools, students have, as

a localtutor, ateacher, chosen by the respective headmaster taking his/her profile into account



(among the preference condins, holding posgraduate specialization in didactics and

supervision).

A bachelor's grade in Elementary Education is the condition to access nursery and primary
school teacher training master programmes. The attendance of a secondary school teaictieg tra
programme, implies a bachelor's' grade and a predefined minimum of ECTS units in the content
area(s) of the programme. Students' selection is mainly based on the marks obtained in the

graduation.

ISP takes place in schools under a protocol estaldibeénveen HEI and the schools. ISP has
a minimum number of correspondent ECTS units that vary according to the teaching level of the
programme (32 to 48). Different subjects contribute to ISP, by focusing on contents and/or methods
implied in practice. ISihcludes modules, taught in HE institutions, that provide students with
theoretical and methodological knowledge that is implied in practice. Students have to follow the
norms established at each HEI. The achievement of the teaching professional awandsiep the

approval of the Practice Report, presented and discussed by a jury.

The ISP aims at the development of trainees' professional skills by promoting an attitude
oriented towards the permanent improvement of learning and is conceived in a training
perspective, articulating knowledge and the ways/means for its transmission; it includes
observation and participation in supervised situations of education and teaching practice in the
classroom; it provides trainees with planning, teaching and assessexgetiences, according to

the committed to the teacher, inside and outside the classroom. (Art. 114° DL 79/2014)

ISP involves the design, development and evaluation of a Supervised Pedagogical
Intervention Project, supervised by the HEI tutor with theladmbration of the School tutor. This
project must attend to general some principles: adequacy to contexts of practice; orientation to
practice; ethicaktonceptual basis; research at the service of pedagogy; training potential. Practices
aim at promoting rélexive and experiential teaching and assessment methodologies, including
diverse professional learning tasks: guided inquiry; observation and analysis of contexts and
practices; design, implementation and evaluation of a pedagogical intervention prejethg a
teaching portfolio and other reflexive records; selffassessment. The project has a core role and

is supported by the training task&?



Characterization of ITE ischool placements in Spain

In Spain, teacher training programmes are provitdgdublic and private universities and,
within them, by their respective Faculties of Education. Nursery school and primary school teachers'
training is achieved through a 8 semester graduation programme; compulsory secondary education
and bachillerato teahers have to attend a-8emester graduation programme in thspecific
disciplinary area and ag&mester postgraduate programme focused on didactic and pedagogical
training. The structure of both, undergraduate and postgraduate, programmes involvedefimed
number of compulsory and optional ECTS units in different &reas, including the Practicum. HEI
trainers belong to different departments according to their knowledge areas. Active teaching staff
from nonuniversity educational centers (patime asso@te lecturers) may collaborate in the
teaching of highly specialised subjects related to specific functions (management, educational

inspection, educational guidance, ...).

To access Early Childhood Education Teaching and Primary Education Teachinggradua
programmes, candidates are selected and ordered according to the average mark obtained in the
official university entrance examinations. In what concerns secondary education and bachillerato,
vocational training and language teaching programmes, tlaeetwo general requirements for
access: a university degree and a proof of command of a foreign language equivalent to level B1 of
the CEFR (European Framework of Reference for Languages); admission is granted by selecting the
average mark of the degrde order. Each speciality and route of the master's degree requires, as a

guide, a type of access degree.

The internship is carried out in both public and private educational centers using specific
agreements that regulate the rights and obligations opalties and agents: faculties of education,
schools, trainees, school and university tutors. The agreement format is similar in all cases. There
are general agreements with the educational administration under which the practice is formalized
in all educéional centres supported with public funds. In the nursery and primary school teachers
training undergraduate programmes, there are two internship periods (Practicum | and II,
corresponding to 42 ECTS credits (out of 240). To obtain the qualifying mefdiotie Infant
Education Teacher's degree or the Primary Education Teacher's degree, it is compulsory that during
the Practicum Il the student carries out a project work linked to the mention/specialty he/she is

studying, which is awarded 6 credits outth& total of 24 credits included in this Practicum. The



project requires the execution of skills and knowledge developed in the different subjects of the
degree. In compulsory secondary education bachillerato, and vocational training postgraduate
programmes, Practicum | and Il correspond to 12 ECTS units (out of 60). The Practicum allows
students to reflect critically and apply the knowledge acquired in the different subjects of the
master's degree in a real institutional and work context, through obs@&maanalysis, planning and
intervention activities that enable them to acquire skills to work as teachers or to develop
educational guidance tasks. In the formal training of teachers, of infant and primary education, the
approach would be a generalist oaad the roles to be developed, the professional tasks, would be
related to understanding the teacher as an educator/researcher and the teacher as a manager and
promoter. Initial teacher training for secondary school teachers involves a completely differen

approach, with the curriculum more focused on specialties and areas of knowledge.

In the degree courses in early childhood education and primary education, we can
differentiate the characteristics of the training program of Practicum | (3rd grade) and the
characteristics of Practicum Il (4th grade). The main purpose of the Practitiudeigelop a process
of mutual enrichment between what is learned in the university classes (which will help to read,
understand and interpret better what happens in the nursery and primary education centers) and
what is lived and experienced in the praeticenters, establishing the appropriate relationships with
the theoretical and practical contents acquired. Practicum | brings students closer to nursery schools
and primary schools in order to enable them to better understand the characteristics ofif#aity
the classroom are, the activities and tasks carried out there, what the students do and their
behaviour in the school context, as well as the development of the teadbarging process. This
first contact, through the Practicum | will be exterdend specialized in the Practicum Il. Students
plan, develop and evaluate, with the advice of the school's tutoring teachers aad#uemic tutoy
an educational intervention during Practicum Il. An analysis of the innovation and improvement
processesarried out in the school and in the classroom is also requested, and it is valued that the
students take the initiative by detecting needs in the classroom practice and making proposals for

change/innovation, correctly based concerning the improvemenhefteachingearning process.

In the case of the University Master's Degree in Teaching of Compulsory Secondary
Education and Bachillerato, Vocational Training and Language Teaching, the Practicum is also
oriented towards the enrichment and implementatiarif theoretical and practical learning of the

subjects of the degree and the analysis and guided experimentation of the main professional skills.



Students plan, develop and evaluate, with the advice of the school tutor anactmemic tutoy an

educationalintervention during the Practicum Il corresponding to their speciality.

Students usually record the process of their Practicum in a classroom diary that serves as a
basis for their practice report. This instrument has no specific format and it ectdmic tutorin
collaboration with the school tutor who guides the student in their preparation and application. The
whole process of observation and intervention that is carried out throughout the Practicum must
be accompanied by critical reflection and penent interaction with the tutors in order to
adequately interpret what happens in the development of the practices. Students must write a
report on each stage of the work placement, explaining the context of the centre (functional
organisation, relationsvith the community and family, involvement in innovation projects, etc.),
their observation of the teaching process developed at the centre, the tasks they have carried out
in collaboration with the work placement tutor, their planning of a teaching psapor educational
guidance action, as well as their evaluative conclusion on the training contribution of the work

placement experience.

In the Infant and Primary Education Teacher grades, the evaluation of the practicum is based
on the student's performace at thein-school placemententer, the reports and products that the
student must make to present to the university supervisory faculty and active participation in the

preparation, followup and reflection activities programmed by the university's sufsng faculty.

In the case of the University Master's Degree in Teaching of Compulsory Secondary
Education and Bachillerato, Vocational Training and Language Teaching, the evaluation of the
Practicum was carried out jointly by the head of the secongdahpol and thecademic tutoy with
each one's qualification being weighted at 50%. The stutiegrther must comply with a schedule
similar to that of his/her tutor for the entire period of the internship and if he/she fails to do so by
more than a thirdhis/her stay at the center is considered rassessable. For his part, the university
professor makes his evaluation based on the tasks carried out in the work sessions with the student

and the review of the internship repoft>16) (7) (18) (19) 2&1)

Transnational (comparative) analysis of the ITEsigchool placements: common or different

aspects



The analysis of the different ITE systems enabled the identification of many common
features. All the countries have ITE systems that involve theahtEhursery/primary/secondary
schools where ISP takes place. In most situations, ITE involves consecutive programmes (at
graduation and posgraduation levels). And despite some variation on the length of these
consecutive programmes (6 + 3/4 semester8ar 2/3 semesters), the extension of the whole ITE
process is less variable, the same happening with the global number of ECTS units involved in any
ITE process regardless the country. In some countries (e.g. Spain), and concerning, mainly but not
exclusiely, nursery and primary school teachers' preparation, ITE may take place at graduation
level. It is also worth mentioning the case of England, where two different teacher training paths
can be found: HEI routes and Schimml postgraduate (consecutive)utes that involve different
kinds of programmes: Scheoéntred initial teacher training (SCITT) programmes (no salaried);
School Direct Training programmes (readaried); School Direct Training programmes (salaried);

Teach First (salaried); Postgradu@aching; Apprenticeship (PGTA) (salaried).

No matter the country, ITE processes imphgchool placementThe characteristics of these
placements may vary according not only to the features of each national educational system but
also to the respectiveTE programmes and the school level training refers to. In general, ISP is
developed under agreements established between HEI where ITE programmes are developed and
schools where ISP takes place and involves both HEI teachers and school teachers asomentors
tutors. The selection of these school tutors varies from country to country as well as the role they
play and their participation in thetudents” evaluationThere also seems to be some variation
regarding the tasks, the number of hours involved d@hd kind of materials students have to
produce and deliver as a result of their practices during ISP. Despite this variation, it is possible to
recognize that there is, in most cases, a concern with the promotion of a reflection on the practice
by the useof adequate practices and instruments, such as the construction of portfolios that make

possible a critical attitude towards the teaching activities developed.



B) ¢ dzii 2exshetivdsland conceptions about-Bchool Placement
Aiming at improving school ptement for ITE in Europe for future European-po@ool,
primary and secondary teachers, the EKT project assumed as one of his main objectives, the
development of a transnational analysis (in 5 countries, i.e., Austria, England, Ireland, Portugal and
Spain) of the difficulties, problems and requirements concerningtnool Placement. To carry on

this analysis, an inquire to teachers with experience in tutoring ISP was developa#ohed at

dentifying tutors’ p e r s pEiic tyestoenaire oouskd differant e pt i o n ¢
aspects of ISP, such as: the relevance of different internship activities and the degree of
collaboration betweeracademic and schoalitors in their development; the responsibility for the

definition of the curricular frameark of ISP; the aspects included in ISP guides;retation

between the student teater and the tutors and the kind of activities they are involved in during

the whole ISP procesthe structure of student teachetdinal report or dissertationthe aspects

f ocused observatiam aind supetvisiaturing ISP; the structure and contesftthe Portfolio

of in-school placement teaching practice

In this section, we analyse the data collected through the EKT Questionnaire for university
and schoolutors who collaborate on kschool placements in prgervice teacher training
programmes existing in Higher Education Institutions from the five countries involved in the EKT

project.

The sample
The questionnaire was answered by 347 tutors in AustrialaBdgreland, Portugal and

Spain. as shown in Table 1

Table 1
Participants in the study

Country Frequency Distribution
(%)

Austria 18 (5,2%)
England 26 (7,5%)
Ireland 8 (2,3%)
Portugal 93 (26,8%)
Spain 202 (58,2%)
Total 347




As there was a little number of respondents from Austria, England and Ireland, it was
decided to gather the respondents from these three countries in one group, to enable certain

statistical comparisons. Therefore, for the sake ofdaé analysis, weonsideredhree groups, as

referred in table 2:

Table 2
Groups considered in the data analysis

(%)
28 24
42 51

Austria, England, Ireland 52 (15%)
Portugal 93 (26,8%)
Spain 202 (58,2%) 47 155
Total 347 117 230

Data analysis procedures

Data that emerged from questions that involved a Likert scaleying from 1 (nothing) to
5 (very much), were analyseifirough the OnéWay Anowa and, in order to see significant
differences between groups in pairs, the Bonferroni modimparison test.

In the questions that allowed the choice of more than one item, we focussed on the
frequency distribution, expressen the percentage regaig eah item.

Further analyses are considered necessayardingaspecs such as the tutor's gender and
the school level of the ischool placement. The qualitative analysis also needs to be deepened, with

the definition of more accurate categories and a leettomparison of the groups involved.

Results

1. Relevance of internship activities

When questioned about the relevance of a set of internship activities, the participants in
the study ratel, on average, all the activities above 3,10 (mean) on a scale #rasvirom 1

(nothing) to 5 (very much) (Table 3).



Table 3
Mean of rates andemvalue in concerning the relevance of different activities involved in the internship
process, according to countries/group of countries ( )

Mean (in different countries
Internship activities /group of countries) p-value

Contacts, meetings, curricular coordination between Higher Educati 3,85 4,17 3,77 0,026*

Institution and the School

Recruitment of schools (profile, criteria...) 3,10 3,81 0,000*
3,31 4,32 388  0,000*

Establishment of standards, rules, procedures, communication, 4,23 4,42 4,13 0,040*

applicable in the irschool placement

Development of guidelines for the organization of thesahool 3,81 4,48 4,17 0,000*
placement

Development of guidelines for the organization of the Final Report 3,78 4,33 4,11 0,005*
Orientation of the StudenTeacher in registering and reporting the in 3,56 4,37 4,17 0,000*
school placement experience

Pretraining plannedor the StudentTeacher 3,75 4,30 4,24 0,001*

Contextualization of the k3chool placement in the local community, 3,49 4,46 4,20 0,000*
the school and the class/pupils

Development of instruments/tools and criteria for the assessment of] 3,62 4,54 4,09 0,000*
pupils bystudentteacher

Preparation, writing and presentation of training materials, learning 3,65 457 4,15 0,000*
resources, evaluation tools and reports

4,10 4,41 3589  0,000*
4,19 4,40 393  0,001*
4,33 4,62 438 0,075
4,35 4,70 435  0,002*
4,08 4,64 4,43 0,000*
Supervision of the preparation of teaching support materials/resourd 3,62 4,54 4,33 0,000*
by student teacher
Evaluation of the Student Teacher's progress 4,33 4,67 4,26 0,000*
Motivating studentteacher foreducational innovation and its 4,17 4,68 4,54 0,000*
implementation

Collaborative work between Studetg#acher and Tutors 4,10 4,72 4,16 0,000*

(Significant statistic differencep T U

Comparing the means of the responses of tutors from the three grawagvedthrough
the OneWay Anova, it appears that there are statistically significant differences in all items, except

for the item Class/teaching practice observatif@raph 1)



Graph 1
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In the items Contacts, meetings, curricular coordination between Higher Education
Institution and the SchodEstablishment of standards, rules, procedures, communication, applicable
in the inschool placemenCollaborative work between university tutaragschool tutorandShared
monitoring inschool placement procegbere are significant differences between tutors in Portugal
and tutors in Spain.

In the itemDevelopment of guidelines for the organization of the Final Refiwte are
significant diféerences between tutors from Portugal and tutors from Austria, England and Ireland.

In the itemsRecruitment of schools (profile, criterig.Orientation of the Studerieacher
in registering and reporting the-school placement experiendretraining planned for the Student

Teachey Contextualization of the ischool placement in the local community, the school and the



class/pupils Supervision of activities, tasks and lesson planning by student te&@ervision of

the preparation of teaching suppo materials/resources by studetgacher and Motivating
student teacher for educational innovation and its implementatithrere are significant differences
between tutors in Portugal and tutors In Austria, England and Ireland and, as well, there are
significant differences between tutors in Spain and tutors In Austria, England and Ireland

In the itemsAllocation of tutors Development of instruments/tools and criteria for the
assessment of pupils by studgeticher and Preparation, writing and presentatn of training
materials, learning resources, evaluation tools and reptinere are significant differences between
tutors from Portugal and tutors from Austria, England and Ireland, between tutors in Spain and
teachers from Austria, England and Irelardl also betweenutors in Portugal and Spain.

Concerning the item®evelopment of guidelines for the organization of thesdéhool
placement Written or oral feedback to the Student TeagHevaluation of the Student Teacher's
progressand Collaborative wrk between university tutor and school Tyttrere are significant
differences between tutors in Portugal and tutors from Austria, England and Ireland and also

between tutors from Portugal and Spain.

2. Degree of collaboration that currently exists betweete university tutor and the
school tutor: scale 1 (nothing) to 5 (very much)
When questioned about the degree of collaboration that currently exists between the
university tutor and the school tutor, the tutors that participated in the study the participants in the
study rate, in average, all the activities ab&/d6(mean) in a cale that varies from 1 (nothing) to

5 (very much) (Tablg@raph?2).

Table 4
Mean of rates andesvalue in concerning the degree of collaboration that currently exists between the
university tutor and the school tutor, according to countries/group of cdrtias (= )

Mean (in different countries /group
Internship activities of countries) p-value

Contacts, meetings, curricular coordination between Higher 3,54 3,81 2,48 0,000*
Education Institution and the School

Recruitmentof schools (profile, criteria...) 2,48 3,76 2,56 0,000*
2,46 3,69 2,54 0,000*

Establishment of standards, rules, procedures, communication, [z 4,03 3,07 0,000*

applicable in the irschool placement

Development of guidelines fahe organization of the kschool 2,81 4,17 3,09 0,000*
placement

Development of guidelines for the organization of the Final Rep[2ayge] 4,11 3,07 0,000*



Orientation of the StudenTeacher in registering and reporting thie s 4,06 3,12 0,000*
in-school placement experience
Z 7l 3,81 3,05 0,000
Contextualization of the i3chool placement in the local 2,67 3,94 3,21 0,000*
community, the school and the class/pupils
of pupils by student teacher
Preparation, writing and presentation of training materials, 2,83 4,18 3,13 0,000*
learning resources, evaluation tools and reports
335 3,86 2,56 0,000
3,63 3,89 2,73 0,000*
371 4,02 312 0,000
3,79 4,37 3,37 0,000*
teacher
materials/resources by studesieacher
335 4,21 3,22 0,000
Motivating studentteacher for educational innovation and its 3,35 4,23 3,46 0,000*
implementation
338 4,37 2,88 0,000*
(Significant statistic differences Tt L
Graph 2
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Comparing the means dfie teachers' rates concerning theegree of collaboration that
currently exists between the university tutor and the school tutothe development of several
internship activities, through the OA&ay Anova, it appears that there are statistically $igant
differences concerning all the items of the question.

In the itemContacts, meetings, curricular coordination between Higher Education Institution
and the Schdg there are significant differences between tutors from Portugal and Spain and
between utors from Spain and tutors from Austria, England and Ireland.

In the itemsRecruitment of schools (profile, criterig.A)location of tutorsEstablishment
of standards, rules, procedures, communication, applicable in thschiool placement
Developmen of guidelines for the organization of the-sshool placementDevelopment of
guidelines for the organization of the Final RepOrientation of the Studenfeacher in registering
and reporting the irschool placement experiend@retraining planned dr the Student Teacher
Development of instruments/tools and criteria for the assessment of pupils by student teacher

Preparation, writing and presentation of training materials, learning resources, evaluation
tools and reportswritten or oral feedbacho the Student Teacher, Supervision of activities, tasks
and lesson planning by student teacher, Supervision of the preparation of teaching support
materials/resources by student teacheEvaluation of the Student Teacher's progressl
Motivating studentteacher for educational innovation and its implementafiirere are significant
differences between tutors from Portugal and Spain and between tutors from Portugal and tutors
from Austria, England and Ireland.

In the itemsContextualization of the ischml placement in the local community, the school
and the class/pupilsand Shared monitoring kschool placement procesthere are significant
differences between tutors from Portugal and Spain, between tutors from Portugal and tutors from
Austria, Englandnd Ireland and between tutors from Spain and tutors from Austria, England and
Ireland

In the items Collaborative work between university tutor and school Tufhmared
monitoring inrschool placement procesand Class/teaching practice observatiothere are
significant differences between tutors from Portugal and Spain and between tutors from Spain and
tutors from Austria, England and Ireland.

In the itemCollaborative work between Student Teacher and Tutbese are significant

differences between tudrs from Spain and tutors from Austria, England and Ireland, between tutors



from Portugal and tutors from Austria, England and Ireland and Spain, and between tutors from

Portugal and Spain.

3. Degree of collaboration that should ideally exist [scale 1 (NOMNE) (very much)]

In what concerns the degree of collaboration that should ideally exist, the participants in
the study rate, on average, all the activities above 3,35 (mean) in a scale that varies from 1 (nothing)
to 5 (very much) (TableGraph 3.

Table 5
Mean of rates andemvvalue concerning the degree of collaboration that should ideally exist, according to
countries/group of countriess )

Mean (in different countries .
/group of countries) P

: o value
Internship activities
Contacts, meetings, curricular coordination between Higher Education 3,98 4,21 3,78 0,009*
Institution and the School
3,35 416 362 0,000*
3,46 426 3,68 0,000*
Establishmenof standards, rules, procedures, communication, applicable 4,02 4,32 4,00 0,042*

the in-school placement

3,77 439 4,06 0,002*
Development of guidelines for the organizationtloé Final Report 3,56 4,37 3,84 0,000*
Orientation of the StudenTeacher in registering and reporting thesohool 3,69 4,37 3,97 0,000*
placement experience

3,87 440 397 0,001*
Contextualization of thén-school placement in the local community, the 3,54 4,50 3,98 0,000*
school and the class/pupils
Development of instruments/tools and criteria for the assessment of pupilgEeR:} 4,49 3,93 0,000*
studentteacher
Preparation, writing and presentation thining materials, learning 3,77 4,54 3,92 0,000*
resources, evaluation tools and reports
Collaborative work between university tutor and school Tutor 4,19 4,49 3,94 0,000*

435 448 3,99 0,000
446 458 3,94 0,000
433 466 4,00 0,000
396 449 401 0,000

Supervision of the preparatioof teaching support materials/resources by 3,87 4,52 4,00 0,000*
studentteacher

Evaluation of the Student Teacher's progress 4,48 4,68 4,00 0,000*

Motivating studentteacher for educational innovation and its 4,25 4,64 4,16  0,000*

implementation

Collaborative work between Studefiieacher and Tutors 4,06 4,64 4,08 0,000*
(Significant statistic differences i U

Comparing the means of the teachers' rates concerning tigrek of collaboration that
currently exists between the university tutoend the school tutorin the development of several
internship activities, through the OA&ay Anova, it appears that there are statistically significant

differences between different groups of tutors, in all the items of the question.



In the items Contacts meetings, curricular coordination between Higher Education
Institution and the SchadEstablishment of standards, rules, procedures, communication, applicable
in the inschool placementCollaborative work between university tutor and school Tustaed
monitoring inschool placement proceasdWritten or oral feedback to the Student Teachbere

are significant differences between tutors from Portugal and tutors from Spain.

Graph 3
Degree of collaboration that that should ideally exist
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In the items,Recruitment of schools (profile, criteria, A)location of tutors Development
of guidelines for the organization of the-sshool placemean Development of guidelines for the
organization of the Final Repp@rientation of the Studerteacher in registering and reporting the
in-school placement expience Pretraining planned for the Studefiteacher Development of

instruments/tools and criteria for the assessment of pupils by student tegetregsaration, writing



and presentation of training materials, learning resources, evaluation tools andsepapervision

of activities, tasks and lesson planning by student tea&hgrervision of the preparation of teaching
support materials/resources by student teachédotivating studentteacher for educational
innovation and its implementatioand Collaboative work between Studeffteacher and Tutoys
there are significant differences between tutors from Portugal and tutors from Austria, England and
Ireland and between tutors in Portugal and tutors in Spain.

In the itemContextualization of the i#achool phcement in the local community, the school
and the class/pupilghere are significant differeces between tutors Spain amagtors from Austria,
England and Ireland, and between tutors from Portugal and Spain.

In the itemsClass/teaching practice obsenatiand Evaluation of th&tudent Teacher's
progress there are significant differences between tutors from Austria, England and Ireland and

tutors from Spain and between and between tutors from Portugal and Spain

4. Who defines the organisational andurricular framework for inschool placements {I
SP)?
In table 6, we can find the frequency distribution (percentage) of the tutors' answers,
according to the respective countries/group of countries, about who is responsible for the definition

of the orgarsational and curricular framework for-sthool placements

Table 6
Frequency distribution (percentage) concerning who is responsible for the definition of the organisational
and curricular framework for irschool placements, according to countries/growb countries ¢ )

Organization Portugal Spain A+E+I
e
20,4 34,2 34,6

The ISP coordination of the Higher Education Institution 63,4 47,0 44,2
5.4 12,9 231
6,5 7.9 0,0
16,1 6.9 115
6,5 14,4 154

None of the above situations 6,5 8,9 0,0

In any of the three groups of tutors that participated in the study, thejority selects the
I-SP coordination of the Higher Education Institution as responsible for the definition of the

organisational and curricular fm@ework for inschool placement§Graph 4)



Graph 4
Responsability for the definition of the organisational and curricular framework for ISP

None of the above situations-
The school tutor and the student-teacher
Jointly defined by the university and school tutorSas.

The I-SP coordination of the schoc.

The school tutor —

The I-SP coordination of the Higher Education

Institution I

The university tutor e ——
0 10 20 30 40 50 60 70

A+E+| N=52 m Spain N=202 m Portugal N=93

5. Elements that are usually included in the programme or theaptice guide
Table 7 shows the frequency distribution (percentage) of the tutors' answers, according to
the respective countries/group of countries, concerning the elements that are usually included in

the programme or the practice guide

Table 7¢ Frequery distribution (percentage) concerning the elements that are usually included in the
programme or the practice guides ( )

Elements that are usually included in the programme or the practice guide | Portugal Spain A+E+I
N=93 N=202 N=52

53,8 32,7 731
81,7 52,0 59,6
86,0 69,3 78,8
62,4 29,2 76,9
8,6 12,4 42,3
18,3 17,3 30,8
12,9 13,4 38,5
81,7 65,8 86,5

Information on the tools for teaching practice assessment of the stutkather 63,4 45,0 63,5
87,1 55,9 808
55,9 53,0 42,3

Indication of the people involved in the-gthool placement process and their 51,6 42,6 57,7
functions

I don't knowanything about the irschool placement Program or Activity Guide 4,3 14,9 9,6

All the groups of tutors highlight the role and functions of ttas well as information on

teaching practice and tools/criteria for its assessmétdrtuguese and Austrian/English/Irish tutors



also highlightthe development of support materials and the instruments that support practice

observation (Graph 5)
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6. What does the relation between the student teacher and the school tutor include?
In table 8 we can see the frequency distribution (percentage) of the tutors' answers,
according to the respective countries/group of countries, abotiatvis included in the relation

between the student teacher and the school tutor.

Table 8¢ Frequencydistribution (percentage) concerning what is included in the relation between the
student teacher and the school tutos ( )

What does the relation between the student teacher and the school tutor | Portugal Spain A+E+]
include? N=93 N=202 N=52

Theexistence of a formal or informal protocol to welcome the student teacher 72,0 74,8 55,8
The planning of activities integrated into the school activity planning/project 68,8 68,3 57,7
The forecast of meetings for analysis and reflection on teagtiagtice 78,5 55,0 61,5

7.1.  Activities, prior to the placement in which Tutors and Student Teachers work
together

Inthis section, we analygbe activities, prior to the placement, in which tutors and student
teachers work together.

Table 9 refesto school tutors' answers.



Table 9
Frequency distribution (percentage) concernitite activities, prior to the placement, in which school tutors
and student teachers work togethgin=230)

Activities, prior to the placement, in which school tutors areudent teachers| Portugal Spain A+E+|
work together N=51 N=155 N=24

863 555 66,7
471 40,0 54,2
549 471 50,0
510 316 41,7
255 368 54,2
353 239 16,7
19,6 18,7 16,7
333 239 16,7
137 58 42

Communication with other teachersubject/department coordinators or 31,4 21,3 37,5
directors
29,4 18,7 8.3
29,4 14,8 12,5
235 21,3 29,2
13,7 10,3 0,0

Some itemsdeserve to be highlighted: class teaching planning, the most referred, and
classroom  organization; teaching practice materials/resources selection; learning

materials/resources productiofGraph 6)

Graph 6
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Table 10efersto academictutors' answers

Tablel0
Frequency distribution (percentage) concernitige activities, prior to the placement, in whictcademic
tutors and student teachers work togethgn=117)

Activities, prior to the placement, in whickacademictutors and student

teachers work together N=42 N=47 N=28
738 55,3 82,1
238 17,0 64,3
71,4 40,4 64,3
64,3 12,8 67,9
143 12,8 67,9
54,8 31,9 53,6
42,9 213 53,6
31,0 213 50,0
7.1 43 14,3

Communication with other teachers, subject/department coordinators or 19,0 23,4 25,0
directors

Meeting with other subject/department/school teachers 14,3 19,1 7,1
Support students with special educational needs 16,7 17,0 46,4

Coordinate the curriculum (select curriculum areas, topics or program units 42,9 38,3 39,3
Write student progress reports 28,6 27,7 7,1

Class teaching planning is the most referred activity in any of the g{@maph 7)

Graph 7
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7.2 Activities, during the placement in which Tutors and Student Teachers work
together
This section concerrtfe activities,duringto the placement, in which tutors and student

teachers work togetherTable 11 refers to school tutors' answers.

Table 11
Frequency distribution (percentage) concernitige activities, during the placement, in which school tutors
and student teachers work togethgin=230)

Activities, during the placement, in which school tutors and student teache| Portugal Spain A+E+]
1000 639 83,3
68,6 54,2 70,8
92,2 60,6 83,3
88,2 52,9 75,0
74,5 69,0 100,0
62,7 23,2 58,3
56,9 323 83,3
70,6 49,7 83,3

Provide feedback to Parents 23,5 12,9 45,8
Communication with other teachers, subject/department coordinators or 35,3 34,2 75,0
directors

Meeting with other subject/department/school teachers 31,4 29,7 58,3
Support students witlspecial educational needs 58,8 50,3 70,8

Coordinate the curriculum (select curriculum areas, topics or program units 33,3 36,8 62,5

Write student progress reports 17,6 22,6 62,5

Class teaching planningJassroom organization and teaching are taetivities more

frequently performed together by school tutors and student teacH&saph 8)



Graph 8
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Table 12Zefersto academictutors' answers

Table 12
Frequency distribution (percentage) concernitige activities, during the placement, in whichcademic
tutors and student teachers work togethgn=117)

Activities, during the placement, in whichcademictutors and student teachers Spain

work together N=42 N=47 N=28

81,0 59,6 75,0
42,9 29,8 64,3
78,6 53,2 60,7
69,0 40,4 53,6
40,5 10,6 75,0
61,9 40,4 53,6
45,2 234 67.9
45,2 40,4 67,9
11,9 2.1 35,7
Communication with other teachers, subject/department coordinators or directg 23,8 19,1 57,1
214 19,1 321
Supportstudents with special educational needs 28,6 27,7 60,7
Coordinate the curriculum (select curriculum areas, topics or program units) 38,1 447 39,3

Write student progress reports 35,7 46,8 53,6

Class teaching planning, learning materials/resoupresluctiorn'selectionand the design,
development or adaption of assessment tools are the most frequent activities referraddmemic

tutors (Graph 9)
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7.3 Activities, after the placement in which Tutors and Student Teachers work
together
The focus ofhis section ishe activities after to the placement, in which tutors and student

teachers work togetherTable 13 refers to school tutors' answers

Table 13
Frequency distribution (percentage) concernitite activities, after the placement, in whichchool tutors
and student teachers work togethgin=230)

Activities, after the placement, in which school tutors and student teachers| Portugal Spain A+E+]
work together N=51 N=155 N=24

235 103 8,3
15,7 7.1 16,7
216 155 8,3
196 142 4,2
11,8 8,4 42
196 116 8,3
490 310 16,7
353 219 8,3
19,6 3,2 0,0

Communication with other teachers, subject/department coordinators or 11,8 13,5 8,3
directors

Meeting with other subject/department/school teachers 17,6 9,7 4,2
Support students witlspecial educational needs 7,8 9,0 4.2

Coordinate the curriculum (select curriculum areas, topics or program units) 29,4 29,0 12,5
Write student progress reports 19,6 27,1 70,8




Portuguese and Spanish tutors highlight the pupil assessment while the
Austrian/English/Irish tutors refer to the writing of the students' progress reports as the most

frequent activity(Graph 10).

Graph 10
Activities, after the placement, in which school tutors and student teachers work together
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Table 14efersto academidutors' answers

Table 14
Frequency distribution (percentage) concernitige activities, after the placement, in whichcademictutors
and student teachers work togethgin=117)

Activities, after the placement, in whiclacademicutors and student teachers| Portugal Spain A+E+]
28,6 106 28,6
7.1 43 28,6
16,7 106 35,7
19,0 43 32,1
14,3 2.1 46,4
19,0 19.1 214
42,9 51,1 7.1
143 42,6 25,0
7.1 2.1 107

Communication with other teachers, subject/department coordinators or 14,3 25,5 21,4
directors

7.1 255 10,7
9,5 6.4 25,0
31,0 255 25,0
31,0 51,1 57,1

Portugueseand Spaniskutors consider the pupils' assessment as the most frequent activity
while Spanish andustrian/English/Irish tutordighlight the writing ofstudents' progress reports
(Graph 1).
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8. The information included in the model astructure of student teachers final report or
dissertation
Table 15 shows the frequency distribution (percentage) of the tutors' answers, according to
the respective countries/group of countries, concerning the information included in the model or

structure of studentteachers final report or dissertation.

Table 15
Frequency distribution (percentage) concerning the information included in the model or structure of student
teachers final report or dissertations( )

The information included in thenodel or structure of Portugal A+E+I
student teachers final report or dissertation N=93 N=52

The monitoring procedure during its preparation and 204
presentation '

The agents who supervise and assist the trainee during th 250
preparation ’

Rules and procedures for writing and submitting the Final

Internship Report 42,3
154

Gu'idelines and rules for the use of data collected by the 212

trainee ’
26,9

Formatting standards and references 21,2



Documentation management standards (annexes, specifid 50,1 49,0 135

examples, materials produced, bibliographic references)

All the groups highlight the rules and procedures for writing and submitting the Final
Internship Report as well as thee monitoring procedure during its preparation and presentation
(Graphl12).

Graph 12
information included in the model or structure of student teachers final report or
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9. Areas included in the observation and supervision of threschool placement made
by the tutors
This section concerns whatirgcluded in the observation and supervision of thesahool

placement made by the tutors (Table 16)

Table 16
Frequency distribution (percentage) concerning the areas included in the magien and supervision of the
in-school placement made by the tutors (n=347)

Areas included in the observation and supervision of the i
school placement made by the tutors N=93 N=202 N=52
Compliance with norms or rules 53,8 45,0 71,2
Lesson planning 92,5 45,5 90,4
Selection or production of materials 82,8 39,1 63,5
Use of resources and technologies 71,0 43,1 67,3
Teaching methodologies design 74,2 34,7 67,3
Assessment of student learning 69,9 33,7 76,9
The student teacher'Beld records 40,9 29,2 51,9
Communication skills 65,6 36,6 75,0
Managing classroom interaction 66,7 39,6 88,5
Student motivation 72,0 35,6 65,4
Group dynamics management 66,7 32,2 63,5
Key competencies (ICT, languages, entrepreneurship, 46,2 32,2 53,8
teamwork,leadership...)
Reflection on practices. 86,0 41,6 73,1




43,0 26,2 32,7

742 41,6 731
The relationship with other teachers and / or student 46,2 26,7 50,0
teachers.

Lesson planningeompliance with norms or rulesesources/technologiegeflection on
practicesclassroom interactioand relationship with pupilemerge as the most frequently referred
aspects involved in tutors' supervision during theschool placemen{Graphl3).

Graph 13
Information included in the model or structure of student teachers final report or dissertation
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10. The structure of the Portfolio of irschool placement teaching practice
Table 17 refers to the frequency distribution (percentage) of the tutors' answers, according
to the respective countries/group of countries, concerning the structure of the Portiblieschool

placement teaching practice.

Table 17
Frequency distribution (percentage) concerning the structure of the Portfolio efdhool placement
teaching practice (n=347)

The structure of the Portfolio of irschool placement teaching practice | Portugal Spain A+E+I
N=93 N=202 N=52

The structure of the Portfolio is common to all HEI student teachers. 37,6 8,4 50,0

The structure of the Portfolio is common to all student teachers at the 7,5 0,5 11,5
school, regardless of the HEI of origin.




Thestructure of the Portfolio is flexible, negotiated between the universit 28,0
tutor and the studentteacher.
The structure of the Portfolio is flexible, negotiated between the school 3,2
tutor and the studeniteacher.

The structure othe Portfolio is flexible, negotiated between the tutors an 8,6
the studentteacher.

The structure of the Portfolio is totally free, the sole responsibility of the 10,8
studentteacher

15
0,5
0,5

54

In generaland regardlessf the context (country)the structure of the Portfolio is common

to all HEI student teachers

11. The content of the irschool placement teaching practice Portfol

io

In this section (table 18) we can find data concerning the content of tehinolplacement

teaching practice Portfolio.

Table 18 Frequency distribution (percentage) the elements included in the Portfolio efdhool placement

teaching practice (n=347)

785 153
344 54
344 8,4
204 15
55,9 12,4

Materials/resources used in class teaching practice (or the 72,0 16,3
respective listing/referencing)

Materials/resources developed or adapted by the student 68,8 12,4
teacher

Timetable/Schedule/planning of teaching practice 53,8 13,9

Contextualization of the teaching practice (reference to thé 67,7 14,9
context of the school, class, pupils, discipline/subject)
The inschool placement activity program/project. 57,0 11,4

The content of the irschool placement teaching practice Portugal Spain A+E+|
Portfolio N=93 N=202 N=52

76,9
55,8
51,9
13,5
67,3
65,4

The reflections of the studerteacher, the materials/resources developed or adapted by

the studentteacherand the contextualization of the teaching practiaee the most frequently

aspects referred by any of the groufisraphl4).
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A synthesis of the results

As referred above, these of thequestionnaireaimed at identifyingacademic and school

ves and oused engiffareotraspec@mvnloed inthé SP and

process such as: the relevance of different internship activities and the degree of collaboration

betweenacademic and schoautors in their development; the responsibility for the definition of

the curricular framework of ISP; the aspects included in ISPgulterelation between the student

teacher and the tutors and the kind of activities they are involved in during the whole ISP process;

t he

structure

of student teacher s’ final report

observation and supersion during ISP; the structure and content of the Portfolio e$dhal

placement teaching practicd he design of the questionnaire took into account the complexity of

the ISP process, and the multiplicity of aspects involved, by offering the responaéms long

lists of the items they should express their position about.

As far as the relevance tife activities involved in ISP, all the items were valued above 3,10

in a scale that varietfom 1 (nothing) to 5 (very muchjegardless the group (coumir, what may

be seen as the recognition of the diversity and complexity of [&Bpite the existing significant



statistical differences, it is possible to say that there are some items, whose relevance is recognized
(generally rated above 4), namely thosgated to the definition of standards and procedures and
those conerning classroom observatiofeedback studentteacher evaluation and collaborative

work involving students and tutors

Gollaboration betwe@ academic and school tutors throughout thkSP process and
regarding the different activities involved is highly valued although the comparison of data regarding
the degree of real cooperation and the data regarding the degree of cooperation that should exist
suggests the necessity of its enhancem&egardless of the countrihe definition of the curricular

framework of ISBlepends mainly on the HEI, either the HEI coordinator or their tutors.

In-school placement guides tend to include several items but tutors responding to the
questionnaire higlight those related to the definition of the different roles involved and to the
teaching practices and their assessmdiite planning of activities integrated into the school activity
emerges as the most important aspect of thedationship between the sudent teacher and the
tutors. Prior to the placement, activities concerning class teaching planning and the selection of
materials and other resources seem to be the most frequent activities involvingstugther from
HEI or schoolgnd student teaches. During the inschool placementthe most frequentactivities
involving tutors and student teachers concern not only teaching planning and materials selection
but also teaching activities; pupil satinamlgese s s ment
school tutors and student teachers. Activities developed after the placement are valued in the
guestionnaire; the most highlighted regard pupils” assessment and the production of students’

progress reports.

The model for student teacher's fin@port or dissertation include not only the monitoring
procedures during its preparation and presentation, but also writing rules and procedures, as well
as giidelines and rules for the use of data collected by the trajitee extent/length of the report
and rmatting standards and referenceBhe structure and content of this report dissertation are

defined at the HEI level.

The supervision process involves the whole range of activities developed throughout the
internship. The st udent oxixlode mainy teachingmplans,onhterial and resources

developed by the student teachers, as well as their reflection on their own practices.



they are involved during the whole ISP process; the structure of student teachers' final
report or dissertation; the aspects focused on tutors' observation and supervision during ISP; the
structure and content of the Portfolio of 4&chool placement teachg practice.The analysis of
results concerning these questions might suggest that these aspects tend to be less valued by

Spanish tutors thaby tutors from other countries.

4. Recommendations

Datacollected in this studgnabledthe characterization ofnitial Teacher Educatioil§ and in the
different countries involved in the projecas well as the identification of divexsand complex

aspects involved im-SchoolPacement(ISP)

In the study, ITE, in general, and ISP, in particular, emergenaplex realiies involving multiple
aspects at different levelfRegardless of the specificities of each country ésdulture, thereare
common aspects that need to eferred. ITE and ISP are defined according to national legistation
although it ispossible to see that there is a tendencyrttake these processes somewhat similar

according to theyuidelines of the European institutions in which thiferent countries participate

Due to its relevance and the implications they have regarding the devent of the project, three
aspects should be highlighted: the diversity of institutions and people with different roles and
statuses involved in ISP; the diversity and complexity of tasks and activities of the ISP process; ISP

as a learningontext and a a personaind personahnd pofessional development process.

Considering the first issue, it must be taken into account tB& involves bbatHigher Education
Institutions and Schoolef different educational levelsind that people involved inSPprocess
(Coordinators, Academic Tutors, School Tutors and Students Teachehngve different statutes
and roles and communication between them appears as a congapgctand a difficulty factor

that is not easy to overcome

Regarding the second aspect, therersity and complexity of the activities involved in the ISP
process is recognized by all those who took part in the study who also acknowledge the importance

of most of them These activities involve, among others, the preparation of the lessons, the



construction or selection of teaching mater.i
implying the interaction of student teachers with their own tutors but also with their pupils, other
teachers and school staff, parents. Teeomplishment oéllthese different activitiesmost of them
developed simultaneously, is not easy and support from tutors, colleagues and other people
involved in ISP, both from HEI and schools, is essential in this cdregage the need for tools that

facilitate the entire process

Besides these two aspects, it is important to look at ISP as a learning and professional development
process, in which the studeméaches play the main role. Such developmentplies being
continuoudy aware of the nature of the actions they carry out and their implications for the learning

of their students and for their own development as teachdisis demandsstudentteachers to
develop theirability to do research through their own practices andréflect on the conclusions

they draw from them in order to base their options and build their professional identity.

All these findingsare relevantto the definition of the next EKT WP, namadythe construction of
platforms thatshouldnot onlyaim at enhancing collaboration and communication between tutors
and student teachers the completion of the multiple and complex tasks involved in h8Palso

at promoting a reflexive and critical attitude of the student teachers regarding their activity and

development as trainee teachers.
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6. Annexes

Strategy and calendar previously designed by the project team

(Annex 1)
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TASKS

METHOD AND DATA SOURCES

WHO-ROLES

DATES

Analysis of

characteristics and
methodological
proposals for in-school

placements that are being
developed in initial teacher
education (ITE).

Description of the
temporary and structural

conditions in which in-
school placements are
developed in the five

countries (ES, EN, AT, P]
El).

Documentary analysis and reference to

experts (partners). Topics to be addressed:

1 Analysis of the curricula of the official ITE

degrees (Bachelor and Master). How is th
training of teachers and what weight/paper do
they have inschool placements? Disaggregate
by educationallevels/titles and overall.

Analysis of existing programs and
materials on in -school placements
evaluation forms, bibliography,
requirements).

teaching
(guides,
competencies

Analysis of the organization of in -school
placements (tutor profile and selection, requirements
of schools, recognition of tutors, duration,
participation of the educational administration,
regulatory agreements...).

Contributions from Scientific literature on in -
school placements (Practicum): Authors, research
and reference publications

UM: Data collection
form about ITEISP(doc 1)

USC/PU/PHW/MEI/UM:
data and documents collection
in their

countries/faculties/institutes

20t February: UM
sent data collection form
(doc 1)

17th March:
UM/USC/PU/PHW/MEI
feedback to UM on doc 1

UM analysis of
documents and
bibliography for Report

Definition of
needs for improvement
of in-school placements of
initial teacher education
(ITE).

Questionnaire for tutors (school and university).

Identification of the strengths and existing difficulties.
The study will focus especially on the following aspects tha
can be actually improved:

1 Dynamics coordinated work between university
and nonuniversity teachers who supervise and
accompany the student during the internship
period.

9 The individualized
practice and their continued attention.

follow -up of students in

UM: questionnaire for
university tutors and school
tutors that collaborate on in -
school placements (doc 2)

USC/PU/PHW/MEI/UM:
feedback to the questionnaire
and collect data in their
countries

UM: data analysis and

draft report

6t March z UM
sends first draft
questionnaire for tutors
(doc 2)

6th  -12t:
USC/PU/PHW/MEI
contributions to
questionnaire

March




1 The reflexive self -learning process that the
prospective teacher must perform during the
period of in-school teaching practice.

USC/PU/PHW/MEI/UM:
feedback to data analyses repor

l6th
questionnaire
electronic version UM

March
final

Ethical consents.
All  Educational partners
upload institutionals

protocols (2th march)

16t March to
13t April ?zquestionnaire
completion in each country
(ES, PT,AT,EN,IE)

Analysis of e-
learning resources and
services developed by e
learning companies and

technological partner
members of the EKT]
Consortium. Utilities,
functionalities, educational
possibilities and
requirements for their

articulation/integration.

Initial screening:

Extraction of the partners' knowledge (EKT
educational group) about the requirements and first
needs to be taken into account for the definition of the
EKT technologicakystem

EKT Technical group meeting

i to analyse the needs identified by the

academic partners

1 to analyse of services and resources of EK
technical team/companies.

i to develop a first basic architecture proposa
(tools and functionalities) prioritizing the
most urgent needs detected by the academi

team in the screening

CESGA: User
requirements template (doc
3)

USC/PU/PHW/MEI/UM:

feedback on user requirements
form partners experience and
knowledge of inschool
placements

31lth
CESGA upload
(doc 3)

14th February
USC/PU/PHW/MEI/UM
upload feedback on doc 3

January
templatg

Beginning of March
(3rd-10thh) Technical
group meeting about first
design of architecture
according to user
requirements requested.




i Establish a calendar of first actions to star
developing the EKT technical solution

Study ofin-school
placements needs and
possibilities of
technologies

Two focus groups with all partners.

Alignment between services and resource
strengths and existing difficulties detected
Application possibilities and challenges of improving
e-learning resources and services

CESGAJUM focus group
protocol (doc 4) and execution

All partners
participation in focus group

Two dates to be
scheduled in due course, ir
April z two focus groups
with all partners

O5. Report on in-
school placements needs
and possibilities of the
technologies

UM propose the structure of the report (index
and list of authors), prepare a draft version and the
final version with partners feedback and coordinate
with USC and DIE BERATER the format andsign of
the publication.

UM: Structure and

report dra ft (doc 5)

All partners: Review and
feedback

Final report (UM)

8h May z UM first
draft

22nd May z feed
back from partners

29t May z UM final
report
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OBJECTIVE

To describe what the Practicum (irschool placements) is, how it is organised and
developed in the initial teacher training in the countries participating in the EKT project (ES,
EN, AT, PT, EI). The analysis will be based on both institutional documentati(tools, guides,
regulations, protocols, reports...) and on the knowledge of experts and the existing academic
literature on the subject.

SECTIONS

1. Analysis of the curricula of the official Initial Teacher Education  (Bachelor and
Master). How is the ITE and what importance/paper do they have #school
placements?

1.1.What is the framework, system or regulation that guidednitial Teacher
Education at the country level/ at a regional or local level (whether existing)?
Disaggregated by educatinal levels/titles. Please describe and, if available,
provide or indicate an official/institutional document (cite them and attach
them as bibliography at the end)

1.1.1. Type of training: official university studies, regulated curricula in the
state/regions/local area, specialities/itineraries within the qualifications,
Disaggregated by educational levels/titles if necessary.

1.1.2. Duration (years, courses, ECTS credits) Disaggated by educational
levelsftitles if necessary.

1.1.3. Characteristics of the study plans: teaching profile, type of training
contents and their organization (compulsory subjects, optional subjects,
duration, semester...). Disaggregated by educational levels/ties if
necessary.

1.1.4. Profile of the Responsible Centres/Institutions? Disaggregated by
educational levels/titles if necessary.

1.1.5. Profile/s of the trainers. Disaggregated by educational levels/titles if
necessary.

1.1.6. Access requirements. Disaggregated by educatiah levelsf/titles if
necessary.

1.2. What is the framework, system or regulation that guiden-school Placement
at the country level/ at a regional or local level (whether existing)? Please



2.

describe and, if available, provide or indicate an official/institutional document
(cite them and attach them as bibliography at the end)

1.2.1. Characteristics of the subject in the study plans: number of credits,
10 AAO AT A OUPA T &£ OOAEAAOOKh AT OOOAO EI
1.2.2. Linking IST with eher subjects in the degree. Existing mechanisms,

strategies, initiatives.

1.2.3. There are some requirements that must be met by the studetg#acher in
order to carry it out? (e.g. having passed a number of credits of the degree, official
certifications, specific regarding work with minors, causes of incompatibility or

exclusion if any).

1.3. Main problems and training needs detected (in any of the previous sections

specify which)

Analysis of existing programs and teaching materials on In -School Placement.
How is the ISP Disaggregated by educational levels/titles and overall.

2.1

2.2.

2.3.

2.4.

2.5

. Teaching model : the type of teaching staff to be trained. Teaching and learning
models, competencies to be developed, functions to be developed by the
student-teacher.

Describe the ISP training programme : objectives, contents, professional
competences and skills to be worked on, teaching methodology and evaluation
methodology. (cite them and attach them as a bibliography at the end)

Describe the mainlSP materials and resources usedfor the development of
the ISP With reference to internal documents or specific resources (e.g. sexual
offences certificate, code of ethics, field diary, observation sheets, monitoring
sheets, evaluation Rubrics, etc.) (cite them and attach them as a bilgliaphy at
the end)

Does the university tutor and school tutor participate in the design and
monitoring of the ISP training programme and in the development of the
materials and resources used for théSP development?

.How does the studeniteacher fit into the organisation chart of the work
placement centre he/she joins? Does the work placement centre's educational
project include initial teacher training? Is there a welcome and action protocol?



2.6.Is the individual student-teacher in school practices expected to design and/or
implement a intervention project ? What are the rules and procedures
applicable for this effect? Is there a progressive sequence? at what point? are
educational innovation projects developed and implemented? Is there

OAAOAAOCEOA ETT1 OAOGCEIT] 10 OOAOAAOAES
their placement, of an intervention they design?

2.7.1s the in school practices expected to bdocumented along the process ? How
is this regulated and registered. (if there is a specific format indicate, describe
and provide at the end)

2.8.Is the individual student-teacher in school practices expected to producefamal
in school practicesreport or dissertation ? how is it monitored who is it
monitored by? What are the rules and procedures applicable for this effect?
What are the tools for data collection that the studenteacher is encouraged or
supposed to apply or use in this reporting process?

2.9.How is the in school practiceevaluated ? Whois involved in these processes?
Are there evaluation instruments such as rubrics or similar? Provide indicators
and evaluation criteria. (cite and attach the instruments as a bibliography at the
end).

2.10.Main problems and needs detected (in any of the previeusections specify
which)

3. Analysis of the organization of in -school placements How is this training activity
organized and who is involved? Disaggregated by educational levels/titles and
overall.

3.1.Who are the intervenient (individual people or institutional organisations) in the
ISP process?

3.2.How are the internship centres selected? Are there requirements, which ones, are
they carried out in public and/or private centres? Does the educational
administration collaborate in the selection/provision of centres, do other private
entities collaborate? If so, is there a framework/agreement that defines this
collaboration? (cite them and attach them as a bibliography at the end) Do students
have a choice irthis?

3.3.What is the assignment process for internship centres like? Is there a specific figure
who coordinates the assignment process? What are his functions? Does he have any
kind of recognition?

3.4.Number of actual hours (total and per week) that thestudent-teacher is in the
practice center. Are they developed in parallel or not with other subjects of the ITE?
(Disaggregated by educational levels/titles if necessary)



3.5.is there time specifically dedicated to informal learning (extra curricular acsyitiabs
participation, staff meetings visits and staff discussions)?

3.6.How university tutors are selected. What are the requirements for university
tutors? How is the process of assigning students to university tutors? Is there a
specific figure who coordirates the process? What are their functions and
responsibilities?

3.7.How school tutors are selected. What are the requirements for school tutors? How
is the process of assigning students to school tutors, is there a specific figure who
coordinates the processand what are their roles and responsibilities?

3.8.how is the participation of the centres and tutors recognised? is it considered
among their professional obligations? are they taken into account in the
professional career? is there any type of remuneratioror incentive? hours of
dedication? recognition in their professional activity? (break down according to
profile: work experience centre, university tutor)

3.9.How are ethical or deontological issues addressed? Data processing, work with
childrens, data of mirors etc.

3.10. What functions does the university tutor have with the studenteacher before
during-after ISP?

3.11. What functions does the school tutor have with the studerteacher before/after
ISP?

3.12. What functions does the university tutor have with the school tuto before -
during - after ISP? How are both tutors coordinated during the process? there
communication between them?

3.13. Is there communication with School principal? how they participate in the
process?

3.14. Isthe ISP subject to observation and supervision hyniversity tutor? How is this
regulated, conducted and registered? (if there is a specific format indicate, describe,
and provide at the end)

3.15. Is the ISP subject to observation and supervision by school tutor? How is this
regulated, conducted and registerd? (if there is a specific format indicate, describe,
and provide at the end)

3.16. How is the studentteacher orientated/accompanied before during and after
ISP?.

3.17. Main problems and training needs detected (in any of the previous sections
specify which)

4. Contributions from Scientific literature on in -school placements
(Practicum): Authors, research and reference publications



Please describe and, if available, provide or indicate recent
papers/articles/bibliography that analyse or deal with ISP in the context of each
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ISP In school placement
Title What Research/educational
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DOC 2QUESTIONNAIRE

EKT Project overview

The EKT (Educational Knowledge Transfer) project aims at improving thaitjahlity of the
Teacher Education (l@dE}ptudent teachers during their professional training period (practical
experience period) throtghimplementation of ICT services and resources, developed jointly
betweendearning companies and universities. Detailed information on the project may be consulted

in the EKT phtpe/eepdeéteau/ web page:

Questionnaire focus/aim

A transnational analysis (in 5 countries, i.e., Austria, England, Ireland, Portugal and Spain) o
the difficulties, problems and needs to improve school placements for ITE in Europe for future
Eurpean prechool, primary and secondary teachers. This analysis will allow the identification of
solutions to increase the educational impachobl placemeifbs teaching practice in schools.

For this reason, we turn to you as a teacher wititexsear internship tutor. Your experience


https://ektproject.eu/

and knowledge are fundamental to carry out this initial analysis that will guide the following steps ¢

the EKT project.

The questionnaire has 4 pHmiirstpart isdescriptive and thfagher partsrienéd to
find out aboybur contributions around the three elements that we consider key for the improvement

of inschool placements:

- coordination of work between university and school tutors

- individualized foHapvof student teachengnschool placement teaching practice and their
continued attention

- reflectiveelfiearning procelsgthe student teacher

Finally, a section with open questions so that you can send us all the comments or suggestion:

that you consider appropriateke @ good diagnosis-sthool placements

Data protection:

1By answering this questionnaire you accept your participation in this research and the
processing of the information derived from it.

2-This questionnaire will be anonymised in aceutatata protection regulations.

3- Participation in this research is voluntary; once it has been completed, the data will be
destroyed.

4-The results of the research linked to this questionnaire will be published (in different
journals or other pubiarz).

5-Privacy and data protection policy of the USC:

https://www.usc.gal/es/normativa/protecciondatos/poliacadade.html



(https:/lwww.usc.gal/es/normativa/protecciondatos/paliicelade.html)
The contact details of the data protectgatedefahe University of Santiago de

Compostela (USC) are: dpd@usc.es (mailto:dpd@usc.es)



I. GENERAL DATA

1. Please,choose the language to answer this questionnaire.
[List (Radlo). Collects an option from a proposed list.]
Deutsch

English

Spanish

Portuguese

2. In which educational level do you teach?

[Multiple choice with comment; It collects several options from a set of proposals. Possibility

of adding new items.]
Kindergarten/Early years
Primary
Compulsory secondary / lower secondary
Secondarkupper secondary
\obcational training

Higher education

Othe(please specify)



3. How many years have you been teaching?

[Numerical input, integer. Collects input only as an integer.]

4. Please indicate your age.

[Numerical input, integer. Colfgats only as an integer.]

5. Please indicate your gender.

[List (Radlo). Collects an option from a proposed list.]
Male

Female

Other/noibinary

| prefer not to indicate

6. Please indicate the geographical area where you were involved in-school

placementsin 2019/2020. Please tick only one option
[List with comment. Collects an option from a list of items or an item added by the respondent.]
Austria
England
Ireland

Portugal



Spain

Othe(please specify)

7. Please indicate if you are ann-school placement university tutor or school

tutor.
[List with comment. Collects an option from a list of items or an item added by the respondent.]

University tutddigher Education Institution staff who support thieatiebgrdactivity in

the proess of teaching practice whilesachaol placements

School tutosdhool teaching staff who support the adkat activity in the process of

teaching practice while achiool placements

Other profile involved®R(pleaselescribe)it

8. What subject(s) do you teach?
8.S1. If you are school tutor, choose from the following list.

[Multiple choice with comment; It collects several options from a set of proposals. Possibility

of adding new items.]

Educatidguidanceractitioners
Exerimental Sciences
Foreign Languages
Mathematics

Music

Native Language

Philosophy

Plastic and Visual Arts

Social Sciences

Technology and Information



Othe(please specify)

8.S2lf your role is university tutor, choose from the following list.

[Multiple choice with comment; It collects several options from a set of proposals. Possibility

of adding new items.]

Didactics

Pedagogy
Philosophy
Psychology
Othe(please specify)

9. Educational level of m-school placements you are involved wiipleasehoose

from the following list.

[Multiple choice with comment; It collects several options from a set of proposals. Possibility

of adding new items.]
Kindergarten/Early years
Primary
Compulsory secondaiwer secondary
Secondarkupper seconda
\bcational training

Higher education

Othelplease specify)



10. For how many years have you been working as arschool placementgutor

or supportingin-school placement®

[Numerical input, integer. Collects input only as an integer.]

[I. COORDINATION OF WORK BETWEEN UNIVERSITY AND SCHOOL TUTORS

111213 Of the internship activities listed below, please rate from 1 (nothing) to 5 (very much)
itsrelevance to the training processthedegree of collaboration between the university
tutor and the school tutor with whom they are currently workingand thedegree of

collaboration between the two that you feel is required you check 'Other’, please add items.

[likert scale with comment. Collects several options from a set of propwgals. Possibil

adding new items.]
In-school placement 11 Relevance | 12 degree of 13 degree of
activities to the training | collaboration | collaboration that it
process that would be
currently necessaryshould
exists exist
scale 1
(nothingto 5
(very much) scale 1 scale 1 (othingto 5
(nothingto 5 (very much)
(very much)
Contacts, meetin
curricular coordinat
between Higher Educa
Institution and the Schoo
Selection of schools (prg¢
criteri aé)
Selection of tutors (pro
criteria...)




Establishment of standa
rules, procedure
communicatioapplicable i
the irschooplacement

Development of gui@sliior
the organization of the
school lacemenPortfolio

Development of guideling
the organization of the F
Report

Orientation of the Stuc
Teacher imregistering ar
reporting the %ghoo
placement experience

Pretraining planned for
Student Teacher

Contextualization of the
school lacement in the lo
community, the school
theclass/pupils

Development

instruments/tools and crit
for the assessment of pu
by student teacher

Preparation, writing ¢
presentation of train
materials, learning resour
evaluation tools and repo

Collaborative work betw
university tutor and sck
Tutor

Common  monitoring -
school placement proces

Class/teaching pract
observation




Written or oral feedbacl
the Student Teacher

Orientation of the stug
teacher in registering
reporting  the inschoo
placement experience

Supervision of activit
tasks and lesson plannin
student teacher

Supervision of t
preparation of teach
support materials/resour
by student teacher

Monitoring the  Stud
Teacher's progress

Motivating student teag
for educational innova
and its implementation

Collaborative work betw
Student Teacher and Tut

Other:

14.How are the university tutor and the school tutor coordinated?

[Array by colunfoheckboxes). Collects several options arranged in matrix (table) through

checkboxes at the intersection of each row with each column.]

Before During After|
ISP ISP ISP

There isa preexistingschedule of
meetings

The meetings between both
scheduled by mutual convenience

There is no established coordir
model




15.How do the university tutors communicate with the school tutors?

[Array by column (checkboxes). Collects several options arranged in matrix (table) throug/

checkboxes the intersection of each row with each column.]

Before During After
ISP ISP ISP

Directly, by telephone

Directly, bypail

Directly, by chat/messaging chann

Through others (for exampfeP
coordinators, university/school directors

Through formal communica
channels of the respective institutions

Through  (informal) fateface
communication

16. Who defines the organisational and curricular framework fom-school

placements (ISP)?
[List (Radlo). Collectsyaiion from a proposed list.]

The university tutor

The 5P coordination of the Higher Education Institution
The school tutor

The 5P coordination of the school

Jointly defined by the university and school tutors

The school tutor and the student teacher

None of the above situations

17.The inschool placement Program or Activity Guide provides or includpkase

tick all items that apply

[Multiple choice with comment; It collects several options from a set of proposals. Possibility

of adding new itefns

The development of support materials/resources for teaching practice



The role and functions of the university tutor

The role and functions of the school tutor

Instruments for observing teaching practice

Guidelines or selection of resourceechndlogical media

Guidelines on the use of resources in the teaching practice

Guidelines on the creation of educational support materials

Information on the process of teaching practice assessment of the student teacher
Information on the tools for teggractice assessment of the student teacher
Information on the criteria for teaching practice assessment of the student teacher
Indication of the functions that the school tutor must share with the student teacher
Indication of the people involveelimstihool placement process and their functions
Othelpleasadd:

| don't knoanything abotlte irschool plamment Program or Activity Guide

18 What aspects do you consider necessary to improve the level of coordination

of work betweenuniversity and school tutors? What can you suggest for its improvement?

[Long free text. Collects input in a text field with more than one line or several paragraphs.]

Q. Which technological resources and tools could be useful to improve thedtesl of coor

of work between university and school tutors?

[Long free text. Collects input in a text field with more than one line or several paragraphs.]

[ll. INDIVIDUALIZED FOLL@W OF STUDENTS TEACHERS INSGNOOL
PLACEMENT TEACHING PRACTICE AND THENRINOED ATTENTION

19.Do the inschool placement subjects/disciplines or areas of knowledge at the

school relate to Course Units at the Higher Education Institution?

[Yes/No. Receive one of the inputs.]

20.Does the relation between the student teacher drthe school tutorinclude:



[Multiple choice with comment. Collects several options from a set of proposals. Possibility o.

adding new items.]

The existence of a formal or informal protocol to welcome the student teacher
The planning of activitiesgrated into the school activity planning/project

The forecast of meetings for analysis and reflection on teaching practice
Othelpleasadd:

21 In inschoolplacements,in what functions is the school tutor involved with the
student teacher?

[Array by column (checkboxes). Collects several options arranged in matrix (table) throug/

checkboxes at the intersection of each row with each column.]

Before During After
ISP ISP ISP

Class teaching planning
Classroom organization
Teachingpractice materials/resour

selection

Learning materials/resou
production

Teaching

Design, develop or adapt asses
tools

Pupil assessment

Provide feedback to Pupils

Provide feedback to Parents

Communication with othleachers
subject/department coordinators or direct]

Meeting with oth
subject/department/school teachers

Support  students  with  sp¢
educational needs

Coordinate the curriculum (S
curriculum areas, topics or program units

Writestudent progress reports




22. In inschool placements, in what functions is the university tutor involved with

the student teacher?

[Array by column (checkboxes). Collects several options arranged in matrix (table) throug/

checkboxes at the interseofieach row with each column.]

Before During After
ISP ISP ISP

Class teaching planning

Classroom organization

Teaching practice materials/reso
selection

Learning materials/resou
production

Teaching

Design, develop adapt assessme

tools
Pupil assessment
Provide feedback to Pupils
Provide feedback to Parents
Communication with other teag
subject/department coordinators or direct]
Meeting with oth
subject/department/school teachers
Support  students  with  sp¢
educational needs
Coordinate the curriculum (s
curriculum areas, topics or program units
Write student progress reports

23. Does the Final Report or Dissertation follows a model or structure fixed? (If

youanswer Yes, go to the next question. If you answer No, ignore the next question.)
[Yes/No. Receive one of the inputs.]
23[Y]. The model or structure includes information on:

[Multiple choice with comment. Collects several options from a set Bopsdpisals.

adding new items.]



How the progress of the Report or Dissertation is monitored?

Who monitors the progress of the Report or Dissertation?

Rules and procedures for writing and presenting the Report or Dissertation
Tools usableliSPdata cdgction

Use of data collected by the Student Teacher

Document extension/length

Formatting and referencing standards

Document standargsé/milespecific examples or bibliographic references).
Othelpleasadd:

24. Who defines theFinal Report/Dissertationformat and structure?
[Multiple choice.]

University teacher training centres (university tutors)
Schools of practice (sctubots, others profiles involvesRi |
Both together

25. What areas are included in the observatiomd supervision of the irschool

placement made by the tutors?

[Multiple choice with comment. Collects several options from a set of proposals. Possibility o.

adding new items.]

Compliance with norms or rules

Lesson planning

Selection or productiometerials

Use of resources

Teaching methodologies design

Assessment of student learning

The student teacher's field records

Communication skills

Managing classroom interaction

Student motivation

Group dynamics management

Key competencies (ICT, languagegreneurship, teamwork, leadership...)
Reflection on practices.

Report writing.

The relationship with pupils.

The relationship with other teachers and / or student teachers.
Othelpleasadd:



26. Is there a system for recording the observatiorthat tutors make of student

teachers in the classroom?

[Yes/No. Receive one of the inputs.]

27. What tools do you use to record the tracking of students in practice?

[Long free text. Collects input in a text field with more than one liparagsavesgl

28. The tutors carry out some kind of joint analysis (the two tutors with the

student teacher) on the activity of the student in practice?

[Yes/No. Receive one of the inputs.]

29. In parallel with the development of the ischool placement pogram, is there
any kind of educational innovation or research project developed (please indicate the

closest situation)?
[List (Radlo). Collects an option from a proposed list.]

No

Yes, by the student teacher, with supervision of the school tutor
Yes, bthe student teacher, jointly with both tutors

Yes, by the university tutor

Yes, by the school tutor

Yes, by both tutors

Yes, by the&sP school



30. What kind of supervision and followp is done on this educational innovation

or research?

[Long free texZollects input in a text field with more than one line or several paragraphs.]

31. What aspects do you consider necessary to improve the individualized follow
up of student teachers in ischool placement teaching practice and their continued

attention? What can you suggest for its improvement?

[Long free text. Collects input in a text field with more than one line or several paragraphs.]

32. Which technological resources and tools could be useful to improve the
individualized followup of studentteachers in inschool placement teaching practice and

their continued attention?

[Long free text. Collects input in a text field with more than one line or several paragraphs.]

IV. REFLECTIVE SELEARNING PROCESS OF THE STUDENT TEACHER

33. Are guidelinesprovided to the student teachers to enable/stimulate reflection
on their practices?(If you answer Yes, go to the next question. If you answer No, ignore the next

questions.)

[Yes/No. Receive one of the inputs.]

33[Y1]. Is there a model for recording theeflections of the Student Teacher?

[Yes/No. Receive one of the inputs.]



33.[Y2] you use some technological tool to support the student's reflection during

the processAIf you answer Yes, go to the next question. If you answer No, ignorédhg next quest
[Yes/No. Receive one of the inputs.]
33. [Y2.1] In case affirmative, which tool?

[Short free text. Collects text input on one line.]

33[Y3]. Does the reflection of the student teacher have to relate to the objectives
of the school's educational prgct, in addition to the specific objectives defined in the

in-school placement program?

[Yes/No. Receive one of the inputs.]

33[Y4]. Does the reflection consider the objectives to be reached at the end of
the inschool placement, the methodologies and éhcomments of others (for example:

the tutors, other Student Teachers)?

[Yes/No. Receive one of the inputs.]

34. Does the Student Teacher keeps an-sghool placement teaching practice

Portfolio? (If you answer Yes, go to the next question. If ydloaitggveee the next question.)

[Yes/No. Receive one of the inputs.]



34[Y1]. How is structured the Portfolio of irschool placement teaching practice?

[Multiple choice with comment. Collects several options from a set of proposals. Possibility o.

adding ne items.]

The structure of the Portfolio is common to all HEI student teachers.

The structure of the Portfolio is common to all student teachers at the school, regardless of
the HEI of origin.

The structure of the Portfolio is flexible, negotiatethbainigersity tutor and the student
teacher.

The structure of the Portfolio is flexible, negotiated between the school tutor and the student
teacher.

The structure of the Portfolio is flexible, negotiated between the tutors and the student teacher

Thestructure of the Portfolio is totally free, the sole responsibility of the student teacher.

Othefpleasadd:

34[Y2]. Does the evaluation of the kschool placement teaching practice

Portfoliohave a formal impact on the ischool placement assesaent?

[Yes/No. Receive one of the inputs.]

34[Y3]. The inschool placement teaching practice&ortfolioincludes:

[Multiple choice with comment. Collects several options from a set of proposals. Possibility o.

adding new items.]

The reflections of the stwdeacher
Comments from the university tutor
Comments from the school tutor
Comments from other student teachers

Class teaching plans



Materials/resources used in class teaching practice (or the respective listing/referencing)

Materials/resources develapeadapted by the student teacher

Timetable/Schedule/planning of teaching g practice

Contextualization of the teaching practice (reference to the context of the school, class, pupils
discipline/subject)

The imschool placement activity program/project.

Othefpleasadd:

34[Y4]. Is there an eportfolios as well?
[Yes/No. Receive one of the inputs.]

35. What aspects do you consider necessary to improve theflective self-

learning process of the student teacher? What can you suggest for its impgment?

[Long free text. Collects input in a text field with more than one line or several paragraphs.]

36. Which technological resources and tools could be useful to improve the

reflective selflearning process of the student teacher?

[Long free texiollects input in a text field with more than one line or several paragraphs.]

V. FINAL SECTION
Open questions about ischool placements
37. If you could change one thing, what would that be?

[Long free text. Collects input in a text field with rooeelibar several paragraphs.]



38. And what would you really like to keep?
[Long free text. Collects input in a text field with more than one line or several paragraphs.]
39. Any other comments aboun-school placements?

[Long fretext. Collects input in a text field with more than one line or several paragraphs.
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